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Do you have high behavior expectations for all your students?
Copyright Kim Campbell, Motivating the Middle

On a scale of 0-5, rate yourself on completing the following tasks. 0 = this is not a
part of your classroom. 5 = this is always a part of your classroom.
1. _____ I start class on time. Bell rings and I am ready to begin class. (I
send a clear message that this class is so important that we start on time)
2. _____ I redirect students who blurt, talk when someone else is, or speak in
a tone that would be considered disrespectful. (Nonverbal, Verbal Warning,
Consequence)
3. _____ I do not use “sh” to quiet or redirect class. Instead I use the
student’s name, proximity, and “I need” statements.
4. _____ I teach appropriate behavior instead of using, “knock it off,” “stop
that.” (For example, eyes on me, pencils down, mouths closed, knees facing
me)
5. _____ I am deliberate in building relationships with all my students. (For
example, greet students at door, smile, laugh, share personal tidbits, ask
students about things they have shared)
6. _____ I walk around the classroom, monitoring students as they work in
groups or work independently.
7. _____ I recognize that managing a classroom is my number one priority, and
I am willing to make changes to ensure all students have an opportunity to
learn.
8. _____ I do not allow students to sleep in my class and redirect when
necessary.
9. _____ I recognize that students of all ages need to move around at times
during the lesson. (Research says, students can only listen for as many
minutes as their age)
10. _____ I avoid power struggles with students. I choose my battles wisely. I
use “You can do ________ now, or if not, ______ is going to happen.”
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11. _____ I am willing to discuss classroom issues with my colleagues to gather
advice, support, and encouragement.
12. _____ I follow through with what I say I am going to do with my students
and colleagues.
13. _____ I create ways to involve and communicate with the parents of my
students. (For example, a weekly email, monthly newsletter, parent
volunteers)
14. _____ I follow-up with the student when a major discipline issue has
happened and I have had to send the student to the office, etc. (This way
the student knows that you still care and want them to be in your class)
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Hopkins West Junior High Behavior Continuum

Distracted (Individual behavior in the learning environment that impacts the
student’s personal learning)
These behaviors should be handled I N the CLASSROOM! (If chronic, speak to student, call home,
document. May call upon additional staff for guidance...counselors, social workers, PBIS
Behavior Deans)

Distracting (Behavior that impacts the student’s learning as well as some other
students)
These behaviors should be handled IN the CLASSROOM! (If chronic, speak to student, call home,
document. May call upon additional staff for guidance...counselors, social workers, PBIS
Behavior Deans)

Disruptive (Behavior that impacts the majority of the students and stops the
progression of learning for the whole class)
May be handled in classroom if teacher feels comfortable, but more often will warrant a
referral.

Detrimental (Behavior that impacts safety of any student or adult)
Should call (4400) and ask for administration to remove student. Should NOT be handled by
individual staff.
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How Having Low Expectations Can Be
Detrimental
Adapted and modified from Asa G. Hillard, III
Research has shown that many teachers…..
● Have a tendency to demand less from low-expectation students than from
high-achieving students.
● Have a tendency to give less wait time when a low-expectation student is
answering a question.
● Have a tendency to give a low-expectation student the answer or call on
someone else rather than repeat the question, provide clues, or ask a new
question.
● Have a tendency to accept more incorrect responses from low-expectation
students.
● Have a tendency to pay less attention to low-expectation students and
interact with them less frequently.
● Have a tendency to call on low-expectation students less often.
● Have a tendency to sit low-expectation students further away from the
teacher.
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● Have a tendency when grading assessments to give high-achieving students,
but not low-expectation students the benefit of the doubt in borderline
cases.
Culturally responsive teachers have a tendency to….
● Use games, simulations, community building activities to get students to
“buy” into their classroom, which many times leads to “choosing” academic
excellence.
● Allow students’ home language to be incorporated into the classroom (In
other words allow students to review concepts in their native language).
● Discuss issues in class that students find meaningful. (Current Events)
● Involve the parents. (Bring in volunteers, email parents, create newsletter)
● Be passionate about their subject area.
● Create positive relationships with their students.
● Have high expectations with HIGH support for ALL students.
● Learn about trauma and poverty
● Make sure their classroom has pictures that represent their students.
● Be aware of the influence of his/her own culture within the classroom.
● Recognize that NOT all students have access to the same resources at home
to create and deliver quality projects. (For example, color printer, binders,
etc.)
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Top 10 Strategies to Help Cooperative Groups
Succeed & Accomplish Their Goals
Developed and Modified by Kim Campbell
1.

Create a rubric that includes a behavior component.

● For example:
_____ Student remains with group at all times.
_____ Student is on task at all times.
_____ Student followed instructions and did not ask questions already
discussed or presented in class.
2. Give immediate feedback regarding group behavior the next day or the
same day if possible.
○ Students need to be taught how to function in a group and clearly
need to understand your expectations.
○ Immediate feedback allows students an opportunity to change their
behavior and earn points back the next day.
3. Constantly monitor group behavior.
○ You can NOT sit at your desk while students are working in groups.
You need to be visible and constantly reminding students what your
expectations are while they are in groups.
4. Directions should be verbal and written.
○ Verbal directions should be NO longer than 1 minute.
○ You must include written directions for students to refer to.
○ Put directions into a list. (Boys work much better with a list)
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○ Deduct points if group asks any question that was either written or
said in the verbal portion of the directions.
5. Use a variety of ways to report out, rather than each group presenting.
○ Use carousel, teacher circulating asking questions, scavenger hunt,
etc.
6. Explain that you will not answer group question unless all members of the
group have their hand up.
○ This eliminates group members not relying on each other to figure out
the answer.
7. Have individual accountability/group accountability within the group.
○ Each member of the group must have a responsibility that can be
assessed by you as the teacher.
○ For example: member 1: present, member 2: write paragraph,
member 3: create PowerPoint
○ Group accountability could focus on how well they did what was
expected.
8. Make sure groups face each other.
○ Need to teach students how to function in a group.
○ Group members MUST be in a circle. Knee to knee…eye to eye.
○ Initially avoid students sitting on the floor until students learn how to
be in groups.
○ Practice good listening skills by doing activities with partners, such as
TAP (Think Aloud Problem Solve).
9. Create groups NO larger than 3!!

8

○ Anymore than 3 and there is not enough for each to do within the
group.
10. Take the time to create the groups.
○ Time upfront to create the group helps tremendously in every aspect
of group dynamics.
○ If you allow students to choose, some students will not have a group
or partner and that creates disengagement.
○ Forces students to work with those students they do not know as
well…builds relationships and community within your class.
○ Cluster your groups: Gifted with gifted, homogenous, heterogeneous,
etc.
Most students need and want to work with their peers, however they need to be
taught how to function as a student within those groups. Taking the time to teach
students how to work in a group will help make your class more engaging, less
disruptive, and most importantly, more productive.
Behavior Rubric
Name: ___________________

Class Period: ______

_____ I did not blurt. (3 pts)
_____ I did not talk when someone else was talking. (3pts)
_____ I did not get out of my seat unless directed by the teacher. (3pts)
_____ Total
Comments: If you received 6 points or less please give write down your phone number:
______________________________
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Restorative Justice Questions:
1. What happened?
2. What were you thinking at the time?
3. What have you thought about since?
4. Who has been affected by what you have done? In what way?
5. What do you think you need to do to make things right?
6. (Question only for students) If you could do it over again, what would you do
differently? (You are looking to see if the student takes ownership or has regained their
“thinking” brain)

Books to Consider Reading on Classroom Management:
If You Can’t Manage Them, You Can’t Teach Them, Kim Campbell with Dr. Kay Wahl,
World Book Publications
Managing the Madness: A Practical Guide to Middle Grades Classrooms, Jack
Berkemeyer
Teach Like a Champion 49 Techniques That Put Students on the Path to College,
Doug Lemov
“The Teacher as Warm Demander,” Elizabeth Bondy/Dorene D. Ross, Educational
Leadership, September 2008
SOAR: A Handbook for Closing the Achievement Gap, Kim Campbell & Dr. Kay Wahl
World Book Publications
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Teacher Moves (that make a difference)
Welcoming
*students rated these classrooms 3.96/5 for
amount they learned (5=possible)
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Average
*students responded with descriptors of
classrooms in which they learned an average
amount and didn’t feel uncomfortable but
also didn’t feel excited about going to

●
●
●

Hostile
*students rated these classrooms 2.67/5 for
amount they learned
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●

●
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Uses humor
Communicates well with students
Treats students like human/equal
Allows movement
Allows breaks
Forms relationships with students
Stays calm
Laughs with us and at themselves
Keeps class positive and upbeat
Helpful
Tells stories about themselves, but
doesn’t tell us EVERYTHING!
Kind
Being consistent with expectations
Holds us accountable, but doesn’t
throw the book at us
Forgives us and doesn’t hold grudges
Balance of strict/fun
Nice environment
Sticks to content, not much in terms of
personal relationships
Communicates directly
Does not form relationships
Doesn’t know our names
Doesn’t pronounce our names
correctly/doesn’t try to learn how
Critical---of looks, performance, etc.
Yells/has outbursts
Overly restrictive
Overly permissive
Unkind
Instructs in ONLY one style
Doesn’t allow us to move
Targets students/accuses without
evidence
Punishes entire class for the actions
of a few
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